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Invitation to Tender

Provision of Curriculum Expert resource for the Standards and Testing Agency

Contract Ref:		STA-0160




	Name of Bidding company / Individual:
	

	Name of single point of contact:
	

	Email address:
	

	Phone Number:
	

	Postal Address:
	




	


[bookmark: _Toc309139678]1. INTRODUCTION
[bookmark: _Toc268270517][bookmark: _Toc269721180][bookmark: _Toc270072683][bookmark: _Toc270072933][bookmark: _Toc270072995][bookmark: _Toc309139679]
1.1 Purpose
This Invitation to Tender (ITT) has been issued by the Standards and Testing Agency (STA) in connection with a competitive procurement exercise (Ref: STA-0160).  The purpose of this procurement is to acquire Curriculum Expert resource to support test development processes within STA in relation to national curriculum tests as well as the professional Skills Tests for prospective teachers (Literacy and Numeracy).

[bookmark: _Toc268270518][bookmark: _Toc269721181][bookmark: _Toc270072684][bookmark: _Toc270072934][bookmark: _Toc270072996][bookmark: _Toc309139680]1.2 Structure
This document:
· sets out the context for the required services;
· outlines the planned procurement process; and
· contains a response section to evaluate the Bidder's proposed response to STA's requirements.

[bookmark: _Toc268270519][bookmark: _Toc269721182][bookmark: _Toc270072685][bookmark: _Toc270072935][bookmark: _Toc270072997][bookmark: _Toc309139681]1.3 Disclaimer and conditions
No information contained in this ITT or in any communication made between STA and any Bidder shall be relied upon as constituting a contract, agreement or representation that any contract will be offered. 

STA reserves the right, subject to the appropriate procurement regulations, to change without notice the basis of, or the procedures for, the competitive process or to terminate the process at any time.

The information contained within this document is confidential and should not be disclosed except for purposes related to its completion.

[bookmark: _Toc268270520][bookmark: _Toc269721183][bookmark: _Toc270072686][bookmark: _Toc270072936][bookmark: _Toc270072998][bookmark: _Toc309139682]1.4 Freedom of information and transparency
STA is committed to open government and to meeting its legal responsibilities under the Freedom of Information Act 2000. All information submitted to a public authority may need to be disclosed by the public authority in response to a request under the Act. STA may also decide to include certain information in the publication scheme, which it maintains under the Act. 

STA also has a commitment to the Government's transparency initiative relating to public sector suppliers, their transactions and their contracts. This includes:
· publication of Tender or Quote documentation;
· publication of financial transactions relating to expenditure with third parties; and
· publication of new contracts.

If a Bidder considers that any of the information included in its response to this Invitation to Tender (ITT) is commercially sensitive, the information should be identified in the table below with an explanation of what harm may result from disclosure if a request is received, and the time period applicable to that sensitivity. Bidders should be aware that, even where they have indicated that information is commercially sensitive, STA might be required to disclose it under the Freedom of Information Act or as part of the Government's transparency arrangements. 

	Section
	Commercial sensitivity
	Time period
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2. SPECIFICATION OF REQUIREMENTS
[bookmark: _Toc309139684]
This section of the ITT sets out the Specification of Requirements and should be read in conjunction with the following annexes which are provided towards the end of this ITT:
· Annex A: Test Development Process
· Annex B: Curriculum Expert Meetings February 2018 – January 2020
· Annex C: Glossary of Test Development Terms

2.1 Overview
[bookmark: _Toc309139685]The Standards and Testing Agency (STA) is looking to procure a number of curriculum experts to provide independent expertise for the development of the National Curriculum tests and professional Skills Tests for prospective teachers (Literacy and Numeracy) between 1 February 2018 and 31 January 2020.

STA is seeking to engage Curriculum Experts who have:
· Substantial and recent expertise in their chosen subject(s) at Key Stage 1 or Key Stage 2 or beyond (as appropriate);
· A detailed understanding of key stages 1 and 2 within their chosen subject area;
· Expertise in critically analysing assessment materials;
· An understanding of the curriculum, its structure and on-going strategy of improvement, including of teacher assessment requirements and the exemplification of national standards that support reliability, validity and consistency;
· An understanding of the issues raised by recent reviews and consultations relating to assessment and how subsequent implementation may affect the future structure and strategy of the assessments;
· The ability to communicate effectively with various stakeholders, providing constructive feedback at all meetings and to provide workable solutions to any problems and/or issues identified during this project; and
· Experience of test / assessment development processes, gained from either previous work on National Curriculum tests, or similar activity for another project (desirable).

The Curriculum Experts will be required to provide independent advice on the suitability of the national curriculum assessment materials for a particular subject and key stage.  These Curriculum Experts will consist of Curriculum Advisors and Assessment Advisors.

There will be a total of 22 posts offered across the subjects and levels.  An overview of the number of Curriculum Experts required for each subject is shown in the table below.

	Subject
	Curriculum Expert Requirements

	Key Stage 1 English Grammar, Punctuation and Spelling
	2 Curriculum Advisors


	Key Stage 2 English Grammar, Punctuation and Spelling
	2 Curriculum Advisors


	Key Stage 1 English Reading
	2 Curriculum Advisors
1 Assessment Advisor

	Key Stage 2 English Reading
	2 Curriculum Advisors
1 Assessment Advisor


	Key Stage 1 and 2 Mathematics
	4 Curriculum Advisors
2 Assessment Advisors


	Key Stage 2 Science
	1 Curriculum Advisor
1 Assessment Advisor


	Literacy Skills Tests
	1 Curriculum Advisor
1 Assessment Advisor


	Numeracy Skills Tests
	1 Curriculum Advisor
1 Assessment Advisor



Although It is preferable to award contracts to individuals in one curriculum area and at a single level, bidders can apply for more than one role/subject.  STA will consider multiple applications, provided the requirements for each curriculum area have been met and evidence can be produced to show that overlapping meetings and other workloads can be accommodated.

2.2 The Roles 

We are looking to appoint Curriculum Experts (Curriculum Advisors and Assessment Advisors) who possess excellent knowledge of their subject area to provide advice to ensure that test instruments are accurate, valid and meet the relevant test specifications. Curriculum Experts will review assessment materials and comment on their suitability in assessing the curriculum and for the test population.

Curriculum Experts will have a thorough understanding of the national curriculum for key stages 1 and 2 in England in mathematics, English reading, English grammar, punctuation and spelling or literacy/numeracy (as appropriate to the role), including relevant professional experience and experience in the use of data. Such experience is likely to come from work in the classroom, as a subject advisor to schools, in curriculum development or test development.

All Curriculum Experts are expected to possess the skills of working methodically with high attention to detail.  It is essential that Curriculum Experts have the ability to communicate effectively with various stakeholders, provide constructive feedback within a given brief and suggest solutions for any problems and/or issues identified.

The table below provides a summary of roles and responsibilities that Assessment Advisors and Curriculum Advisors will be expected to fulfil for their subject area.

	Assessment Advisor
	Curriculum Advisor

	Summary of role

	Supports the STA’s test development researcher in successfully completing activities for the test development process. Responsible for completion of specific test development activities.
	Responsible for the rigorous review of all materials developed, for their appropriateness and demand in relation to the national curriculum and test framework. Provides detailed feedback on materials reviewed and constructive suggestions for improvement. 

	Item writing

	Review of items created by item writing agencies for checkpoint, pre-handover or interim handover meetings (as required)
	Review of items created by item writing agencies or internal item writers, including item classification spreadsheets, and written report

	
	Attend item writing interim review meetings

	Checking and importing of item writing agency item classification spreadsheets
	

	Expert review and pre-testing

	Participating in / chairing expert review 1 and 2 panels (ER 1 and 2)
	

	Review of ER1 and 2 materials during expert review stage (could be through participation in ER panels)
	Review of expert review meetings 1 and 2 materials prior to resolution meetings and produce written report

	Participation in resolution meetings 1 and 2 (only relevant if chairing one of the ER1 or ER2 panel meetings)
	Participation in resolution meetings 1 and 2

	Reviewing mark ups and feeding back any further suggestions following ER1 and ER2 resolution meetings
	

	Reviewing the tests after test construction, or through participation in the test construction meeting and feeding back comments
	

	Top-up item writing
	Review of items generated outside of the main expert review process

	Amends and proofing of IVT and TPT materials
	Review of the items selected for IVT and TPT and written report on the suitability of the items as an assessment of the curriculum and whether as a whole they cover the breadth of the curriculum 


	
	Participation in project boards 1 and 2

	Proofing of IVT and TPT print proofs
	

	Development / review of IVT and TPT coding frames and mark schemes
	Review of IVT and TPT coding frames and mark schemes

	Observing IVT and TPT trialling in schools
	

	Participation in pre-marking and marker training events
	

	Monitoring of online marking system during pre-test marking and capturing of escalations/reports
	

	Contribute to review of TPT data and qualitative feedback to determine item amendments
	

	Written report for live item finalisation
	

	Live test

	Participate in live test construction or review of tests after meeting
	

	Sense check and proof of test materials before project board 3 (PB3)
	Review of live test materials PB3 and written report

	
	Participation in project board 3

	Amends and proofing of live materials (HO1 and final HO check)
	

	Development of live mark scheme and guidance documents
	Review of live mark scheme and other guidance documents

	
	Attend mark scheme finalisation meeting

	
	KS2 only: Review of materials for marker meetings 1a and 1 and written report.
Participation in marker meetings 1a and 1. Attendance at marker meeting 2 optional (dependent upon quality of materials from earlier meetings).

	Advice on reviews and queries
	

	Item bank

	Updating item bank as directed 
	

	Other

	Contribute to discussion and review of proposals for new assessment initiatives (as required)
	Contribute to discussion and review of proposals for new assessment initiatives (as required)

	Participate in development of materials for new assessment initiatives (as required)
	Review of materials developed for new initiatives (as required)

	Advice on correspondence and issues arising (as required)
	Advice on correspondence and issues arising (as required)




The successful candidates for both roles must also:
· Be flexible and available to carry out their duties as and when required in agreement with the project team;
· Have the capacity to meet the requirement set out in this ITT document;
· Confirm that they are not working on the key stage 1 or 2 tests in any other capacity or, if they are, provide additional information in the Further Information Section of this ITT; and
· Provide details of any work currently being undertaken for awarding bodies, publishers, or other commercial organisations, related to the development of assessment materials. 

Curriculum Advisors
Curriculum Advisors will be expected to provide advice on:
· Whether the assessments cover the content and cognitive domains set out in the test frameworks appropriately;
· Whether the assessments reflect good classroom practice;
· Whether the standards within the assessments are appropriate;
· The subject at the key stage above and below that being assessed;
· Manageability and administering the assessments in the classroom;
· Marker training materials; and

Assessment Advisors:
Assessment Advisors will be expected to:
· Advise on gaps in coverage within the item bank;
· Review new items for the agency;
· Advise on the future development of items and mark schemes;
· Informally trial items;
· Group materials for trialling;
· Review trialling data and advise on future development; and
· Participate in review meetings and advise on future development.

2.3 National Curriculum
On 11 September 2013 the Secretary of State for Education published the current national curriculum framework following a series of public consultations. The Government wants the national curriculum for primary English, mathematics and science to set out the very highest expectations for all pupils and to be on a par with the highest-performing education jurisdictions in the world.

The Programmes of Study are available to download: https://www.gov.uk/government/publications/national-curriculum-in-england-primary-curriculum

2.4 Test Frameworks
Test frameworks for key stage 1 and key stage 2 are based on the national curriculum published in September 2013. Each framework defines what is assessed, via the content and cognitive domains and sets out the criteria for test construction in the test specification. https://www.gov.uk/government/collections/national-curriculum-assessments-test-frameworks

[bookmark: _Toc309139693]2.5 Conflict of interest
[bookmark: _DV_M249]Any conflicts of interest should be declared in the bidder’s application including other work for STA that could conflict with the objective and successful discharge of these services.

In any one subject, a Curriculum Expert may be assigned to key stage 1 tests, key stage 2 tests, or both. Those accepting work as a Curriculum Expert will not be able to accept other work on the development of the same tests. This includes, but is not limited to, pre-test marking, item writing and attending test review groups, teacher panels or inclusion panels as a panel member. Where other contracts are currently in place, the Curriculum Expert will be able to complete that work, but there may be some limitations as to the meetings they can attend in order to prevent a Curriculum Expert from reviewing their own work. 

Key stage 2 markers can apply for work as a Curriculum Expert, but if they were successful, they would not be able to review the marker training materials in the specified subject. Anyone who is a senior marker will not be eligible to apply to be a curriculum expert for that subject/level.

[bookmark: _Toc308624825]2.6 Department resources 
The successful Bidders will be expected to work closely with:
· Test Development Researchers
· Project Managers

Most activity will occur at STA offices in London (Sanctuary Buildings, Great Smith Street, London, SW1P 3BT) or STA offices in Coventry (Earlsdon Park, Butts Road, Coventry CV1 3BH). 

2.7 Allocation of work and timelines
It is anticipated that Curriculum Experts will be required for approximately 50 days over the 2 year period for majority of the subjects.  However, this is indicative only as the total number of days a Curriculum Advisor or Assessment Advisor is required will depend on the amount of work requiring completion for each subject and therefore there is likely to be variation between subjects.

Timelines for individual assignments will be defined upon commencing each test development cycle.  Successful contractors will be required to confirm with the contract manager the anticipated number of days to complete each assignment. 

The confirmed dates for each of the subjects are contained in Annex B.  The successful contractors would be expected to complete the work and attend the meetings as stated. If you are unable to attend any of these meetings in your subject, please state this in your submission. Where dates are not yet confirmed, please confirm any non-availability around the times stated in Annex B in the Further Information section (Part C of Bidder’s Response).

Test Development Researchers will try to allow time for Curriculum Experts to review materials in order for their comments to be considered in meetings if they are not able to attend all meetings. There is an expectation that Curriculum Experts will attend as many meetings as they possibly can.

[bookmark: _Toc309139686]

3. INSTRUCTIONS TO BIDDERS

Bidders should read these instructions carefully as well as the Specification of Requirements section above (section 2) before completing the Tender documentation. 

These instructions are designed to ensure that all Bidders are given equal and fair consideration. It is important therefore that you provide all the information asked for in the format and order specified.  

The Bidder shall not make contact with any other employee, agent or consultant of the STA who is in any way connected with this procurement exercise during the period of the exercise, unless instructed otherwise by the STA. 

All material issued in connection with this ITT shall remain the property of the STA and shall be used only for the purpose of this procurement exercise. Any confidential STA information shall either be returned to the STA or securely destroyed by the Bidder (at STA’s discretion) at the conclusion of the procurement exercise.

The Bidder shall ensure that each and every proposed sub-contractor, consortium member and adviser abides by the terms of these instructions.

The STA shall not be committed to any course of action as a result of:
· [bookmark: _DV_M233]Issuing this ITT or any invitation to participate in this procurement exercise;
· [bookmark: _DV_M234][bookmark: _DV_M235][bookmark: _DV_M236][bookmark: _DV_M237]Communicating with a Bidder or a Bidder’s representatives or agents in respect of this procurement exercise; or 
· [bookmark: _DV_M238][bookmark: _DV_M239][bookmark: _DV_M242][bookmark: _DV_M243][bookmark: _DV_M245][bookmark: _DV_M247]Any other communication between the STA (whether directly or by its agents or representatives) and any other party.

Bidders shall accept and acknowledge that, by issuing this ITT, the STA shall not be bound to accept any application, and reserves the right not to conclude a contract for the services for which applications are invited.

The STA reserves the right to amend, add to, or withdraw all or any part of this ITT at any time during the procurement exercise.

[bookmark: _Toc309139687]3.1 Application validity
Your application should remain open for acceptance for a period of 30 days from the submission date.

[bookmark: _Toc309139688]3.2 Proposed contract
This contract will be let under the terms and conditions of contract ref: STA-0160.  The following special terms will be applied:
· The parties acknowledge that, except for any information which is exempt from disclosure in accordance with the provisions of the Freedom of Information Act (FOIA), the contents of this Order are not Confidential Information. STA shall be responsible for determining at its absolute discretion whether any of the content of the Order is exempt from disclosure in accordance with the provisions of the FOIA.
· Notwithstanding any other term of the Order, the Contractor hereby gives consent for STA to publish the Order publicly in its entirety, including from time to time agreed changes to the Order, as well as payments made in accordance with the Order.

Bidders should set out below any concerns relating to the use of the contract terms and conditions or Order Special Terms for this work, noting that STA gives no undertaking to agree to any changes.

	Contract Reference
	Issue
	Proposed mitigation

	
	
	


[bookmark: _Toc309139689]
3.3 Procurement and delivery timescales
The proposed procurement timetable is set out below:

	Date
	Stage

	13/11/2017
	ITT issued

	Midday 08/12/2017
	Deadline for clarification questions

	Midday 22/12/2017
	Deadline for submission of applications

	29/01/2018
	Notification to successful supplier 


[bookmark: _Toc309139690]
3.4 Clarification questions
[bookmark: _Ref270655914]Clarification requests should be submitted by e-mail only to TendersTD.STA@education.gov.uk and copied to Rashida.akbar@education.gov.uk.

In order to ensure equality of treatment of Bidders, STA intends to publish the questions and clarifications raised by Bidders, together with the STA's responses (but not the source of the questions), to all participants at regular intervals along with is ITT and the proposed contract.

Bidders should indicate if a query is of a commercially sensitive nature – where disclosure of such a query and the answer would or would be likely to prejudice its commercial interests. However, if STA at its sole discretion does not either consider the query to be of a commercially confidential nature, or one which all Bidders would potentially benefit from seeing, then STA will either:
· Invite the Bidder submitting the query either to declassify the query or allow the query, along with the STA’s response, to be circulated to all Bidders; or
· Request the Bidder, if it still considers the query to be of a commercially confidential nature, to withdraw the query.

STA reserves the right not to respond to a request for clarification or to circulate such a request where it considers that the answer to that request would be likely to prejudice its own commercial interests.

[bookmark: _Toc309139691]3.5 Preparation of application
Bidders are solely responsible for their costs and expenses incurred in connection with the preparation and submission of their application. Under no circumstances will STA, or any of their advisers, be liable for any costs or expenses borne by Bidders, sub-contractors, suppliers or advisers in this process.

Bidders are required to complete and provide all information required by the STA. Failure to comply with these requirements may lead STA to reject an application.

STA relies on Bidders' own analysis and review of information provided. Consequently, Bidders are solely responsible for obtaining the information which they consider is necessary in order to make decisions regarding the content of their applications and to undertake any investigations they consider necessary in order to verify any information provided to them by STA during the procurement process.  

[bookmark: _Toc309139692]3.6 Confidentiality
All information supplied by STA to Bidders must be treated in confidence and not disclosed to third parties except insofar as this is necessary to obtain sureties for the purposes of submitting the Quote. 

All information supplied by Bidders to STA will similarly be treated in confidence except for the disclosure of such information as may be required in accordance with the requirements of UK government policy on the disclosure of information relating to government contracts including the Freedom of Information Act.

3.7 Daily rates and payment
Bidders must state their daily rate in Part C of Section 5 (Bidder’s Response).  Any successful applicants will be paid on the completion of the relevant work.  Travel and subsistence will be paid in line with government guidelines. For overnight stays accommodation will be paid for within the limits of government policy.

[bookmark: _Toc309139695]3.8 Submission of applications
The application must be submitted in the form specified by completing the Bidder’s Response section and using Arial 12 font and in English.  Word limits must be adhered to and material in excess of these limits will not be evaluated.

Bidders must submit their responses in electronic format as a Microsoft Word 2016 (or equivalent) of the Bidders Response with their name (individual applicants) or their organisation name (if bidding company) in the document title.

Applications must be received by midday on 19 December 2017 and should be sent to TendersTD.STA@education.gov.uk and copied to Rashida.akbar@education.gov.uk.

Applications will be accepted at any time up to this deadline but will not be opened or evaluated until the deadline has passed. 

Any application received after the deadline may be rejected unless the Bidder can provide irrefutable evidence that the application was capable of being received by the due date and time and that delivery failure was beyond their reasonable control.

[bookmark: _Toc309139696]3.9 Right to reject/disqualify
The STA reserves the right to reject or disqualify a Bidder where:
· the Bidder fails to comply fully with the requirements of this ITT, including proper completion of the format for response, or is guilty of a serious misrepresentation in supplying any information required in this document; or
· [bookmark: _Toc309139697]there is a change in identity, control, financial standing or other factor relating to the Bidder that impacts on the selection and/or evaluation process.

3.10 Debriefing
Following the conclusion of the process, all unsuccessful Bidders will have the opportunity of a debriefing. Unsuccessful Bidders should notify STA by email that they wish to be debriefed. STA will aim to debrief unsuccessful Bidders within 10 working days of receiving such a request.

[bookmark: _Toc309139698]

4. EVALUATION METHODOLOGY
[bookmark: _Toc309139699]
4.1 Basis of award decision
· Technical Evaluation		70%
· Commercial Evaluation		30%

Applications will be reviewed individually against the stated criteria and evaluated in order to determine the most advantageous solution for STA in line with the contract ordering process.

[bookmark: _Toc309139700]4.2 Evaluation process
Applications will be formally logged upon receipt. Any application that is received after the deadline may be rejected.

Following the deadline, a compliance check will then be conducted on all bids that are received on time to determine whether they correspond to the application requirements. STA may reject any application that does not comply with these requirements.

	Evaluation sections and questions
The method of scoring the evaluation sections will be a 5 point scale, evaluators will use this to assign a score to each evaluation question response:



	Score
	Guidance

	0
	No response to questions submitted or response does not meet any of the stated requirements

	1
	The response provided meets some but not all of the stated requirements.

	2
	The response provided meets most but not all of the stated requirements.

	3
	The response provided fully meets the stated requirement. Any additional offering is deemed to be of little or no benefit to the DfE and its Executive Agencies.

	4
	The response provided fully meets the stated requirement and in addition provides evidence of some added value which would bring specific benefit to the DfE and its Executive Agencies.

	5
	The response provided fully meets the stated requirement and in addition provides evidence of exceptional added value which would bring significant benefit to the DfE and its Executive Agencies. 


[bookmark: _Toc309139701]
4.3 Award decision
[bookmark: _Toc270073007][bookmark: _Ref271010389][bookmark: _Toc309139702]Tender evaluation will comprise three stages:
1) Legal evaluation – confirmation of acceptance of the terms and conditions of the standard Contract according to the Declaration by Tenderer.
2) Technical evaluation – scoring of the un-priced technical responses required in the Tender by an independent evaluation panel using the scores per criterion set out in that section and with the technical criteria weighted according to the table below:

	Technical Criterion 
	Weighting

	Expertise and experience in chosen subject area (Question 1)
	35%

	Understanding of how curriculum is assessed (Question 2)
	20%

	Knowledge and experience of KS1 to KS4 in chosen subject area (Question 3)
	15%

	Competency based exercise (Question 4)
	30%



3) Commercial evaluation – assessment of the price for the services as set out in the pricing schedule

The technical and commercial evaluation scores will then be combined using the following methodology:
· Technical Score = 100 x (Tenderer's technical score / Best technical score)
· Price Score = 100 x (Lowest price / Tenderer's price)
· Combined Score = (70% x Technical Score) + (30% x Price Score)
· Quality Threshold: Tenderers scoring over 60% for their technical score will then be considered for award.
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5. BIDDER’S RESPONSE
[bookmark: _Toc309139703]
Part A: General

Please indicate on the grid below which roles and subjects you are applying for by placing an “X” in the relevant box(es).
		
	
	Curriculum Expert Roles

	Subject
	Curriculum Advisor
	Assessment Advisor

	Key Stage 1 English GPS
	
	

	Key Stage 2 English GPS
	
	

	Key Stage 1 English Reading
	
	

	Key Stage 2 English Reading
	
	

	Key Stage 1 and Key Stage 2 Mathematics
	
	

	Key Stage 2 Science
	
	

	Skills Tests – Literacy
	
	

	Skills Tests – Numeracy
	
	



If applying for more than one role/subject, please indicate below your preferred subject and role so that this information can be considered during the evaluation process should you not be successful in all of your applications.

	Preferred subject and key stage (KS1 English GPS, KS2 English GPS, KS1 English Reading, KS2 English Reading, KS1 & KS2 Maths, KS2 Science, Skills Tests Literacy, Skills Tests Numeracy)
	

	Preferred role (Curriculum Advisor / Assessment Advisor):
	 



Please provide responses to questions in the table below:  Please note that these will not be scored.

	How many years’ knowledge and experience of the key stage 1 or 2 curriculum (as appropriate) in your chosen subject(s) do you have?
	Please specify


	Are you able to demonstrate knowledge and understanding of the curriculum in your chosen subject(s) broadly across key stages 1, 2, 3 and 4? 

This knowledge could be gained through implementing the curriculum in a practical setting, such as in the classroom or as an LA advisor, or through writing curricula. Experience of implementing the curriculum through test development will be looked on favourably, but the candidate would also need to demonstrate wider experience of the curriculum in addition to his / her test development experience.
	Yes / No
 

	Do you have expertise in critically analysing learning and assessment materials and developing solutions for issues identified?
	Yes / No


	Can you confirm you are not working on the key stage 1 or 2 tests in any other capacity or if you are that you agree to the associated condition and will provide additional information in the Further Information Section of this ITT?
	Yes / No


	Can you be flexible and available to review materials, attend meetings and carry out other duties as and when required in agreement with the project team?
	Yes / No


	Do you have capacity to meet the requirements set out in this ITT document?
	Yes / No


	If you are currently in employment, please confirm that you have agreed with your employer that you will be able to meet the requirements for this contract.  
	




Part B: Expertise and Experience

Applications will be evaluated solely on the responses and associated evidence provided by the Bidder in this section of the ITT.  The weighting being applied to each question is provided next to each question. 

Please note that all questions in this section are mandatory and will be scored according to the following 6-point scale:

	Score
	Guidance

	0
	No response to questions submitted or response does not meet any of the stated requirements

	1
	The response provided meets some but not all of the stated requirements.

	2
	The response provided meets most but not all of the stated requirements.

	3
	The response provided fully meets the stated requirement. Any additional offering is deemed to be of little or no benefit to the DfE and its Executive Agencies.

	4
	The response provided fully meets the stated requirement and in addition provides evidence of some added value which would bring specific benefit to the DfE and its Executive Agencies.

	5
	The response provided fully meets the stated requirement and in addition provides evidence of exceptional added value which would bring significant benefit to the DfE and its Executive Agencies. 



Please provide an answer for each question explicitly. References to answers in other questions/sections may not be considered, and could result in a lower score being applied.

Evaluators cannot take into account previous knowledge of your delivery unless it is included in the bid, therefore please be explicit about outcomes you have delivered and provide clear evidence and examples of your skills and experience.

	Q1.  In no more than 750 words, please give details of your experience in your subject area(s) at key stage 1 or 2 or beyond (as appropriate).   

You should provide details where expertise has been used in other circumstances, such as other test development situations, as an advisor to curriculum development or reviews, to LAs, at conferences or in academic or education articles.

Your response should demonstrate substantial experience in your chosen subject(s), clearly outlining how expertise was developed over time.

Question weight: 35%

	Bidder’s Response:










Word count = 


	Q2.  Please note that there are two different questions to select from below, depending on the role you are applying for. If you wish to apply for both roles, please answer both questions.

Q2. Curriculum advisor applications only
In no more than 500 words, please outline how you keep your knowledge of classroom practice within your subject and key stage up to date.

Q2. Assessment advisor applications only 
In no more than 500 words, please outline your experience in the theories and techniques of assessment.

Question Weighting = 20%

	Bidder’s Response [please ensure that you have answered the relevant question for your application]:










Word count = 


	Q3.  In no more than 500 words, please provide details of knowledge and expertise of key stages 1, 2, 3 and 4 within your chosen subject area(s). 

Your response should demonstrate understanding of all key stages within your chosen subject(s) area from 5 – 16 in order to advise on work covered at Key Stage 1, Key Stage 2 and Key Stage 3 / Key Stage 4, as well as personal qualifications

Question weight: 15%

	Bidder’s Response:










Word count =


	

	Q4.  You have been provided with some items for each of the subjects in the embedded documents below. 

Please look at the items for your chosen subject(s) provided and answer the following questions.  The maximum word limit for this question is 750 words.
1. Please advise whether the items would be more appropriate at key stage 1 or key stage 2.
2. Critically evaluate the strengths and weakness of these items for inclusion in statutory National Curriculum tests of the new National Curriculum.
3. Suggest changes that could be made to the items and explain your reasoning.

Your response should: 
· Demonstrate the ability to communicate effectively with various stakeholders, provide constructive feedback at meetings and offer solutions to identified problems and/or issues;
· Demonstrate outstanding communication skills particularly written skills;
· Evidence the understanding of clear, concise, stimulating, challenging and accessible materials;
· Demonstrate the ability to review test materials from a curriculum perspective; and
· Demonstrate the ability to critically review test materials in order to make the materials more valid.
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Skills Tests Numeracy






Question weight: 30%

	Bidder’s Response:










Word count =




The technical quality threshold is 60%.  


[bookmark: _Toc270073015][bookmark: _Ref271010909][bookmark: _Toc309139711]Part C: Pricing and Further Information

Please answer the questions in the table below.  Please note that the daily rate provided will be used for pricing evaluation (total weighting = 30%).  All other question responses will not be scored.

	Please provide your daily rate excluding VAT.
	£

	Are you classed as a Small Medium Enterprise (SME)?
	Yes / No 

	Is VAT to be charged in addition to your net bid? VAT registered suppliers are encouraged to satisfy themselves whether VAT should be charged. The services as set out in this ITT may be exempt under the relevant HMRC legislation VATEDU.  
	

	If you are currently working on any test development / marking activities for STA or any other organisation, please provide details here.
	

	Please indicate periods of known unavailability for the duration of the contract.
	

	Please confirm that all monies you are receiving in respect of contract(s) you have with the Department for Education are being paid into your company bank account.
	




Declaration by Bidder

I have examined STA's requirements and the additional special terms set out in this ITT, and hereby offer to enter into a contract with STA for the required services and at the prices set out in this ITT.

I furthermore warrant that:

· I have the required corporate authority to sign this Tender;
· There has been no breach of STA's confidentiality requirements; 
· There is no conflict of interest in our proposed delivery of this service;
· There has been no collusion with other Bidders or potential Bidders;
· There has been no canvassing of STA staff; and
· The Tender shall remain open for acceptance by STA for a period of 30 days after the due date for return of Tenders.

	Signed:
	

	Name:
	

	Date:
	

	Role:
	

	Authorised to sign Quotes on behalf of [organisation name]:
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Annex B: Curriculum Expert meetings February 2018 – January 2020

Information regarding dates for Curriculum Expert meetings from 1 February 2018 and 31 January 2020 are provided below for each of the subjects.

English grammar, punctuation and spelling (GPS)

	TD Stage
	Meeting
	KS1
	
	KS2

	
	
	2018 cycle
	2019 cycle
	2020 cycle
	2021 Cycle
	2018 cycle
	2019 cycle
	2020 cycle
	2021 Cycle

	
	
	
	
	
	
	
	
	
	

	Expert review and sign off to trial
	External review
	
	
	
	
	
	
	
	

	
	Resolution 1
	N/A
	N/A
	N/A
	TBC 
	N/A
	N/A
	N/A
	TBC

	
	Resolution 2
	N/A
	N/A
	TBC (DEC 2018)
	N/A
	N/A
	N/A
	N/A
	

	
	Project Board 1
	N/A
	N/A
	17 Apr 2018
	TBC
	N/A
	N/A
	N/A
	TBC

	
	Project Board 2
	N/A
	26 Feb 2018
	N/A
	N/A
	N/A
	22 Feb 2018
	N/A
	

	
	
	
	
	
	
	
	
	
	

	Trialling and reporting
	Report meeting for IVT
	N/A
	N/A
	Mar/ Apr 2018
	TBC
	N/A
	Feb 2017
	N/A
	TBC

	
	Report meeting for TPT
	N/A
	Feb 2018
	N/A
	N/A
	N/A
	N/A
	N/A
	N/A

	
	
	
	
	
	
	
	
	
	

	Final test construction
	Project Board 3
	N/A
	N/A
	N/A
	N/A
	N/A
	Oct 2018
	N/A
	N/A

	
	Mark scheme finalisation
	N/A
	N/A
	N/A
	N/A
	N/A
	Oct 2018
	N/A
	N/A

	
	
	
	
	
	
	
	
	
	

	Marker Training
	Marker meeting 2
	N/A
	N/A
	N/A
	N/A
	19-20 Feb 2018
	TBC
	N/A
	N/A

	
	
	
	
	
	
	
	
	
	
	

	Standards Confirmation
	Standards Confirmation meeting
	N/A
	TBC
	N/A
	N/A
	N/A
	TBC (June/July 2018)
	
	N/A
	N/A




English Reading

	TD Stage
	Meeting
	KS1
	KS2

	
	
	2017 cycle
	2018 cycle
	2019 cycle
	2020 cycle
	2021 cycle
	2017 cycle
	2018 cycle
	2019 cycle
	2020 cycle
	2021 cycle

	Item Origination
	Text selection review and meeting
(Reading only)
	N/A
	N/A
	N/A
	N/A
	(tbc) May 2018
	N/A
	N/A
	N/A
	N/A
	(tbc) May 2018

	
	Pre-trial review and meeting
	
	
	
	
	(tbc) July 2018
	
	
	
	
	

	
	Interim handover review and meeting
	N/A
	N/A
	N/A
	N/A
	(tbc) August 2018
	N/A
	N/A
	N/A
	N/A
	(tbc) August 2018

	
	Final handover
	N/A
	N/A
	N/A
	N/A
	(tbc) November 2018
	N/A
	N/A
	N/A
	N/A
	(tbc) November 2018

	
	
	
	
	
	
	
	
	
	
	
	

	Expert review and sign off to trial

	Resolution
	N/A
	N/A
	N/A
	
	(tbc) January 2019
	N/A
	N/A
	N/A
	
	(tbc) January 2019

	
	Project Board 1
	N/A
	N/A
	N/A
	12 April 2018 
	Feb 2019
	N/A
	N/A
	N/A
	27 March 2018
	Feb 2019

	
	Project Board 2
	N/A
	N/A
	5 March 2018
	N/A
	N/A
	N/A
	
	28 February 2018
	N/A
	

	
	
	
	
	
	
	
	
	
	
	
	

	Trialling and reporting
	Report meeting for IVT
	N/A
	N/A
	tbc
	N/A
	N/A
	N/A
	N/A
	Tbc
	N/A
	N/A

	
	Report meeting for TPT
	N/A
	tbc
	N/A
	N/A
	N/A
	N/A
	tbc
	N/A
	N/A
	N/A

	
	
	
	
	
	
	
	
	
	
	
	

	Final test construction
	Project Board 3
	N/A
	(tbc)
October 2017
	(tbc) October 2018
	N/A
	N/A
	N/A
	(tbc)
October 2017
	(tbc) October 2018
	N/A
	N/A

	
	Mark scheme finalisation
	N/A
	(tbc)
October 2017
	(tbc) October 2018
	N/A
	
	N/A
	(tbc)
October 2017
	(tbc) October 2018
	N/A
	

	
	
	
	
	
	
	
	
	
	
	
	

	Marker Training
	Marker meetings
	N/A
	N/A
	N/A
	N/A
	N/A
	(tbc) Jan-Feb 2017
	(tbc) Jan-Feb 2018
	(tbc) Jan-Feb 2019
	N/A
	N/A

	
	
	
	
	
	
	
	
	
	
	
	

	Standards maintenance
	Standards maintenance
	17 May 2017
	(tbc) May 2018
	N/A
	N/A
	
	29 June 2017
	(tbc) June 2018
	N/A
	N/A
	

	
	
	
	
	
	
	
	
	
	
	
	




Mathematics

	TD Stage
	Meeting
	KS1
	KS2

	
	
	2018  cycle
	2019  cycle
	2020 cycle
	2021 cycle
	2018 cycle
	2019 cycle
	2020 cycle

	Item Origination
	Pre-trial handover materials review (1 day)
	
	
	
	
	
	March 2018
	March 2019

	
	Post-trial meeting ( 1 day)
	
	
	
	
	
	May 2018
	May 2019

	
	Review of interim handover materials (4 days)
	
	
	

	
June 2018
	
	
June 2018
	
June 2019 TBC

	
	Attend interim handover meetings (2 days)
	
	
	

	
June 2018 TBC
	
	
June 2018
	
June 2019 TBC

	
	Review of final handover  materials (4 days)
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	Expert review and sign off to trial
	Expert review 1 (CR independent review)
	
	
	
	Sept/Oct 2018
	
	Sept/Oct 2018
	Sept/Oct 2019

	
	Resolution meeting
	
	
	
	Oct/Nov 2019
	
	Oct/Nov 2018
	Oct 2019

	
	Attend Project Board 1 (plus review materials in advance and produce report)
	
	
	Apr 2018
	Apr 2019
	
	
	

	
	Attend Project Board 2 (plus review materials in advance and produce report)
	
	Feb 2018
	Feb 2019
	
	
	Feb / Mar 2018
	Feb / Mar 2019

	
	
	
	
	
	
	
	
	

	Final test construction
	Independent review of ER3 materials
	
	Oct 2018
	Oct 2019
	
	
	Oct 2018
	Oct 2019

	
	Project Board 3
	
	Oct 2018
	Oct 2019
	
	
	Oct 2018
	Oct 2019

	
	Mark scheme finalisation
	
	Oct 2018
	Oct 2019
	
	
	Oct 2018
	Oct 2019

	
	
	
	
	
	
	
	
	

	Marker Training
	Marker meeting 1a (materials available for review 1 week before meeting + report writing)
	
	
	
	
	
	Dec 2018
	Dec
2019

	
	Marker meeting 1 (
	
	
	
	
	Jan 2018
	Jan 2019 TBC
	Jan 2020 TBC

	
	Marker meeting 2 (attendance may not be needed)
	
	
	
	
	
Feb 2018
	Feb 2019 TBC
	Feb 2020

	
	
	
	
	
	
	
	
	

	Level setting
	Standard setting meeting (attendance TBC)
	
May 
2018
(2018 Test) TBC
	
	
	
	
Jun 18(2018 Test) TBC
	Jun 2019 (2019 Test)
TBC
	Jun 2020 (2020 Test) TBC

	
	Final level confirmation meeting 
	
May 2018
(2018 Test) TBC
	
May 2019
(2019 Test)
TBC
	
	
	
Jun 2018
(2018 Test) TBC
	
Jun 2019
(2019 Test) TBC
	Jun 2020 
(2020 Test)
TBC

	
	
	
	
	
	
	
	
	

	Multiplication tables check: test specification review
	
	
	
	
	
	
	Autumn 2018
	

	Multiplication tables check: Test form review/Project Board 3
	
	
	
	
	
	
	Early 2019
	Winter 2019




Science

	Phase
	Activity
	Days
	Location
	Date

	All
	Curriculum Advisor Start-up
	0.5
	DfE TBC
	08-Feb-17

	2019 Expert Review 2
	Review and Report on items
	2
	Home-based
	20-Feb-18

	2019 Expert Review 2
	Resolution 2 Meeting attendance
	2
	DfE TBC
	13/14-Mar-18

	2019 TPT
	Mark Scheme Finalisation meeting attendance
	 1

	DfE TBC
	TBC 18

	2019 TPT
	Test Construction - review and report
	1
	Home-based
	29/30-May-18

	2019 TPT
	Project Board 2 meeting preparation
	0.5
	Home-based
	07-Sep-18

	2019 TPT
	Project Board 2 meeting attendance
	0.5
	DfE TBC
	13-Sep-18

	2019 TPT
	Proofing
	2
	Home-based
	TBC-18

	2018 Live Coder Training
	Coder Training Materials - review & Report
	1
	Home-based
	TBC

	2018  Live Coder Training
	Coder Training Meeting attendance
	2
	DfE TBC
	TBC

	2019 Expert Review 1
	Review and Report on items for Resolution 1
	1
	Home-based
	Nov-18

	2019 Expert Review 1
	Resolution 1 Meeting attendance
	2
	DfE TBC
	Nov-18

	2019 IVT
	Test Construction - review and report
	2
	DfE TBC
	TBC

	2019 IVT
	Project Board 1 meeting preparation
	0.5
	Home-based
	TBC

	2019 IVT
	Project Board 1 meeting attendance
	0.5
	DfE TBC
	TBC

	2018 Item Origination
	Interim Handover meeting preparation
	1
	Home-based
	TBC

	2018 Item Origination
	Interim Handover meeting attendance
	1
	DfE TBC
	TBC

	2019 IVT
	Proofing
	2
	DfE TBC 
	TBC

	2019 LIVE report
	Proofing
	2
	DfE TBC 
	TBC




Skills Tests Literacy and Numeracy

The meeting dates for Skills Tests Literacy and Numeracy are currently unavailable but will be provided in due course once the contracts are in place.  Please note that there is unlikely to be any curriculum expert activity taking place for Skills Tests Literacy and Skills Tests Numeracy prior to April  2018.



Annex C: Glossary of Test Development Terms

This is a glossary of terms commonly used in test development. Not all terms will be relevant to every subject specification. 

Contractors should note that, in the event of a conflict between the following glossary and the definitions contained within the contract terms and conditions, the definitions within the contract shall take precedence.

	Term 
	Definition

	Cultural review
	This is a review that considers the cultural suitability of the items in terms of appropriateness for the full range of candidates.

	Curriculum advisors
	These are members of STA staff or affiliated consultants that have a knowledge and understanding of the curriculum in England and how it is applied in schools. Their input is required at a number of stages in the test development process.

	DD, Test Development
	Deputy Director, Test Development – manager of the Test development and Psychometrics and Assessment teams.

	English as an Additional Language (EAL)
	Candidates who have learnt a language other than English as their first language.

	Expert review
	This is the process by which items and other test materials are reviewed by various experts to assess their suitability. Reviewers will look at a range of things, including the suitability of materials for the target population and whether they assess the Programme of Study at the appropriate difficulty.

	File structure
	The file system and naming convention provided by STA in which to save the items, texts, artwork and papers. 

	HI
	Hearing Impaired versions of the tests are produced. See ‘Modified tests’.

	HoPA
	Head of Psychometrics and Assessment

	HTDR
	Head of Test Development Research

	Inclusion
	Inclusion involves making the test accessible to as many candidates as possible, including those with a variety of special educational needs including candidates with English as an additional language and candidates with disabilities. 

	Item
	An item is a unit which can be used to construct a test. Items are often called ‘questions’, but the item includes more than just the wording of the ‘question’. It also includes how the answer is constructed or formatted and the mark scheme. 
Items can take a number of forms including multiple choice, true/false, matching, cloze, keys, completing diagrams or graphs and open response items. 
An item is typically worth 1 mark. 
An assessment unit can have two sub-parts, but if these can be marked independently, they would be considered as two items. 

	Item classification
	This is the process by which the features of an item are defined. Features of an item include which part of the syllabus is being assessed, the number of marks, etc.

	Item group
	A group of Items, and can range from a single Item to a complete Test Paper. Items may be grouped for a number of reasons in the test development process, but this is mainly used in marking.

	Item-level data
	‘Item-level data’ means the collection of mark data for individual Items on pupil Test Scripts.

	Item shell
	This is an item which is devoid of specific content, into which specific content is introduced, in order to develop a range of different items. 

	Live test
	A test that has gone ‘live’ in test centres. ‘Live’ tests remain confidential.

	Mark scheme
	The rubric which explains the creditworthy responses or the criteria that must be applied to award the mark for an item.

	Modification
	Modified versions of the tests are available for hearing impaired candidates. 

	Modified tests
	A test that has been modified for pupils with a hearing impaired (HI), which is the same as the standard version only with no audio and, in the example of the spelling section for literacy tests, multiple answer options.

	Question
	In common usage ‘question’ is often used in place of item (see definition for ‘Item’).


	Special Educational Needs (SEN)
	Candidates with SEN must be taken into account when developing the tests. 

	Specification
	A detailed definition of requirements for the contract. 

	Syllabus
	Contains information about the structure of the test and the skills / knowledge being tested.

	TDR
	Test Development Researcher – there are a number of researchers in each subject.

	Test
	Each test paper is compiled from items. 

	Test construction
	The process used to agree the items to be included in a test.
When the items going into a test have been agreed, the e-assessment agency will construct the onscreen version of the test. 

	Test or item review group
	A group convened by STA to review the items submitted by the item writing agency. The group is made up of ITT tutors, local authority consultants and other education or inclusion experts.

	Test materials
	A more generic term for assessment materials that may include items, papers, tests, mark schemes, marker training materials and administrator guidance. 

	Trialling (or pre-testing)
	Trial is a generic name for potential test items and/or papers to be sat under specified conditions in test centres with candidates. 




Item origination


Items and mark schemes drafted


Expert review 1


Panels of experts review items


Item validation trial


Securely administered trial


Expert review 2


Small-scale trial in school


Amendments made in response to their feedback


Items grouped into trial test booklets


Mark schemes developed


Approximately 300 children trial each item


Teachers complete questionnaires


Marking and psychometric analysis


Items are amended in response to outcomes


Mark schemes refined


Panels of experts review items again


Amendments made in response to their feedback


Items grouped into tests


Mark schemes refined and compiled


























Technical pre-test


 Large-scale, securely administered trial designed to gather reliable statistical data


Final test construction


 Test booklets constructed according to the published test specification


Modified test development


 Standard test modified by experts to produce versions in braille, modified large print and enlarged print


Live test administration


 Live tests printed and delivered to schools


Final thresholds set


 Approximately 1,000 children trial each item


 Marking and psychometric analysis


 Anchor test used for equating


 Final review by experts


 Final mark scheme development


 Design work on final test and mark scheme and proofing process before handover to print


 Guidance produced for administering test to children with hearing impairments


 Tests administered in schools


 Markers trained in accurate mark scheme application


 Marking takes place


 Standard- setting or standard-maintenance procedure, using data from TPT and live tests


 Final performance threshold marks determined


 Scaled scores applied to children's raw scores and results returned to schools































image1.jpeg
Department
for Education




image2.jpeg




image3.emf
GPS Task.docx


GPS Task.docx
English Grammar, Punctuation and Spelling Practical Task

[bookmark: _GoBack]

1. Tick to show which word is used as a noun in the sentence below. 



The farmer’s produce was the best selection of vegetables in the county.



 was

 best

 in

 produce



(1 mark)





Mark scheme



Award 1 mark for the following box ticked: 



 was

 best

 in

 produce





		Content domain: G1.1: NounsT S

Relevant coverage in the programme of study and statutory appendices: 

 



		



		Cognitive Domain



		Cognitive level = KN



		Response strategy = SR



		Abstraction rating = 3



		Strategy support rating = 2










2. An error is underlined in the sentence below.



The football was her.





Write the correction in the box.





Mark scheme

Anticipated mark scheme:



Award 1 mark for an appropriate possessive pronoun used in a sentence, eg:

The football was hers.









		Content domain: G1.5a: Possessive pronouns T

Relevant coverage in the programme of study and statutory appendices: 

 



		



		Cognitive Domain



		Cognitive level = AP



		Response strategy = CP



		Abstraction rating = 1



		Strategy support rating = 2










3. Which sentence uses hyphens correctly?



 The class will be going on a three-day trip in the summer.



 The class will be going on a-three-day trip in the summer.



 The class will be going on a three-day-trip in the summer.



 The class will be going on a three day-trip in the summer.









Mark scheme 



Award 1 mark for the following box ticked: 



 The class will be going on a three-day trip in the summer.



 The class will be going on a-three-day trip in the summer.



 The class will be going on a three-day-trip in the summer.



 The class will be going on a three day-trip in the summer.



		Content domain: G5.13 Hyphens 

Relevant coverage in the programme of study and statutory appendices: 

How hyphens can be used to avoid ambiguity

 



		



		Cognitive Domain



		Cognitive level = KN



		Response strategy = SR



		Abstraction rating = 1



		Strategy support rating = 2










4. Read the sentence below.

Hopefully, both of my older brothers will be going to college in September.



Tick to show which part of the sentence above is a noun phrase.

Tick one.

Hopefully

both of my older brothers

will be going to college

in September



Mark scheme:

both of my older brothers      



		Content domain: G3.2 Noun phrasesT S

Relevant coverage in the programme of study and statutory appendices: 

Expanded noun phrases for description and specification



		



		Cognitive Domain



		Cognitive level = KN



		Response strategy = SR



		Abstraction rating = 1



		Strategy support rating = 2










4. Draw a line to match each sentence to its correct punctuation. 

Sentence 						 Punctuationa full stop 



Where is your PE kit





What a fantastic story this is

a question mark





Later, we will share our news

an exclamation mark







Mark scheme

Award 1 mark for

a full stop 

Where is your PE kit





a question mark

What a fantastic story this is



an exclamation mark

Later, we will share our news









		Content domain: G2.1, G2.2, G2.4

Relevant coverage in the programme of study and statutory appendices: 

Functions of sentences



		



		Cognitive Domain



		Cognitive level = KN



		Response strategy = SR



		Abstraction rating = 1



		Strategy support rating = 2
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KS1 Reading Task.docx
Key Stage 1 English Reading Practical Exercise

[bookmark: _GoBack]

Task: Review the items below in relation to the task set out in the ITT document.  Also, complete the content domain and cognitive domain tables below using the relevant test framework.

[image: ]

Award 1 mark for answers that explain that it was the start of his interest in

drawing / art or becoming an artist, eg:

· it made him like drawing

· he started to enjoy drawing

· it was the thing that made him get interested in art.

Accept quotations of:

· This was the start of his pleasure in drawing.



		Content domain reference

		



		Cognitive domain strand

		Rating (1 – 4)



		Strand A - Accessibility of the target information

		



		Strand B - Complexity of the target information

		



		Strand C - Task-specific complexity

		



		Strand D - Response strategy

		



		Strand E - Technical knowledge required

		










[image: ]



Award 1 mark for:

· often.

Do not penalise spelling errors.



		Content domain reference

		



		Cognitive domain strand

		Rating (1 – 4)



		Strand A - Accessibility of the target information

		



		Strand B - Complexity of the target information

		



		Strand C - Task-specific complexity

		



		Strand D - Response strategy

		



		Strand E - Technical knowledge required

		








[image: ]



Award 1 mark for answers that refer to him arranging the shapes and colours,

eg:

· by arranging the shapes / colours in special ways

· he put rectangles / squares / triangles in rows.



Do not award a mark for answers that refer only to shapes, without mentioning the arrangement of them.



Do not penalise spelling errors.



		Content domain reference

		



		Cognitive domain strand

		Rating (1 – 4)



		Strand A - Accessibility of the target information

		



		Strand B - Complexity of the target information

		



		Strand C - Task-specific complexity

		



		Strand D - Response strategy

		



		Strand E - Technical knowledge required

		










[image: ]



Award 1 mark for both ‘Paul liked to play his violin before painting’ and ‘Paul painted thousands of pictures’ correctly ticked:



		



		



		



		



		









Do not award a mark if one box, or more than two boxes, are ticked.



		Content domain reference

		



		Cognitive domain strand

		Rating (1 – 4)



		Strand A - Accessibility of the target information

		



		Strand B - Complexity of the target information

		



		Strand C - Task-specific complexity

		



		Strand D - Response strategy

		



		Strand E - Technical knowledge required
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KS1 Reading Text.pdf
The Art of Paul Klee

Musician or painter?

Paul Klee was born in Switzerland in 1879,
the son of a music teacher and a singer. Like
his parents, Paul loved music. He quickly
learned to play the violin and thought that
he too might become a musician.

However, for his eighth birthday his
grandmother gave him a box of chalk. This
was the start of his pleasure in drawing. By
the time he was a teenager, Paul decided
he enjoyed drawing more than playing the
violin. He moved to a school in Germany,
where he learnt more about drawing

and painting.

But Paul found it hard to use colour and this made him think he was not a
very good painter. For a lot of his early work, he decided not to use colour at
all. He used a pen and black ink instead.






Capturing colour

One day he went on holiday to Tunisia in Africa. There, he noticed lots of
bright colours for the first time, and he began to use colour in his paintings
to show different feelings. He used warm
colours like red, yellow and orange and
found that these colours could make people
feel happy. Cold colours like green, blue,
and grey, however, could make people

feel sad.

Sometimes he would use only warm or
cold colours. When he wanted to create a
different feeling, he mixed warm and cold
colours together in a picture.






Paul often painted colours in square and rectangle shapes.
One of his paintings is called Castle and Sun. It is made up of

different shapes and colours.

These are arranged carefully to suggest there are rows of
different buildings.

e |

Castle and Sun






Music and painting

Paul continued to enjoy music as an adult. He often played his violin
before painting a picture or listened to music while he painted. He
thought that an artist was like a musician. The way he organised the
blocks of colour in his paintings is a bit like the way musicians organise
musical notes when they write music.

Later in his life, Paul enjoyed painting in colour so much that he
couldn’t stop! When he died in 1940, he had painted thousands
of pictures.
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KS2 Reading Task.docx
[bookmark: _GoBack]Key Stage 2 English Reading Practical Exercise



Task: Review the items below in relation to the task set out in the ITT document.  Also, complete the content domain and cognitive domain tables below using the relevant test framework.



 YA01 



1. How does the first paragraph engage the reader? 



Give two ways. 



2 marks 



Award 1 mark for reference to each of the following: 

· the first sentence lists an unusual combination of subjects 

· the writer directly addresses the reader ‘young people like you’ 



Also accept reference to it being an introduction



		Content domain reference

		



		Cognitive domain strand

		Rating (1 – 4)



		Strand A - Accessibility of the target information

		



		Strand B - Complexity of the target information

		



		Strand C - Task-specific complexity

		



		Strand D - Response strategy

		



		Strand E - Technical knowledge required

		










 YA03 



1. A well-crafted story with interesting characters, beautifully printed and bound with an amazing cover design, waiting to whisk us away on another adventure or to delve into a startling new mystery… 



How does the language in this quotation make books sound appealing? 

Explain fully, referring to the text in your answer. 



3 marks 



Award 3 mark for a fully developed response, referring to at least 2 of the following acceptable points: 

· interesting (characters) 

· beautifully (printed) 

· amazing (cover design) 

· whisk us away 

· (another) adventure 

· Delve into 

· startling (new mystery) 



Award 2 marks for reference to 2 acceptable points without development or 1 developed point. 



Award 1 mark for reference to 1 acceptable point.



		Content domain reference

		



		Cognitive domain strand

		Rating (1 – 4)



		Strand A - Accessibility of the target information

		



		Strand B - Complexity of the target information

		



		Strand C - Task-specific complexity

		



		Strand D - Response strategy

		



		Strand E - Technical knowledge required

		










 YA07 



1. Don’t let a blank white page daunt you! 



The word daunt is closest in meaning to: 



Hurt 

Scare 

Distract 

Upset 



1 mark





		Content domain reference

		



		Cognitive domain strand

		Rating (1 – 4)



		Strand A - Accessibility of the target information

		



		Strand B - Complexity of the target information

		



		Strand C - Task-specific complexity

		



		Strand D - Response strategy

		



		Strand E - Technical knowledge required

		










 YA25 



1. Look at the paragraph beginning: Young writers face… 



What does the word ‘intuitive’ mean? 



1 mark 



Award 1 mark for an explanation relating to: instinctive / innate / insightful  





		Content domain reference

		



		Cognitive domain strand

		Rating (1 – 4)



		Strand A - Accessibility of the target information

		



		Strand B - Complexity of the target information

		



		Strand C - Task-specific complexity

		



		Strand D - Response strategy

		



		Strand E - Technical knowledge required
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KS2 Reading Text.pdf
Young Authors

Dragons, talking vegetables, good manners and the beginning of the world. This sounds like
an unlikely combination but these ideas do, in fact, have one thing in common - they have all
been the inspiration for books; and their authors are all young people like you.

A well-crafted story with interesting characters, beautifully printed and bound with an
amazing cover design, waiting to whisk us away on another adventure or to delve into a
startling new mystery - it's easy to take all of this for granted in the books that we read.
However, the road to publication is a long and difficult one. Writing a book takes time,
determination, imagination, creativity, skill and lots of patience - and that is only the
beginning. Getting a book published is a marathon and not a sprint, but some children have
managed it despite this gruelling challenge.

So how should a young author like you get started?

‘Read. A lot!

If your dream is to be a published author, one of the best ways to gain the skills you will
need is to read as much as you can. By paying careful attention to the stories and ideas that
interest you the most, you will learn a lot about how an author develops a plot and draws a
reader into the world he or she has imagined. Reading is also an excellent way of developing
your vocabulary; the toolkit of every author.

Fantasy writer Sarah J. Maas started writing when she was 16 years old, even though she
wasn't published until several years later in 2012. She points to reading as one of the key
elements of a writer's success. "Read. A lot...read as much as you can...make time to read
the books you love, and never be ashamed of them, even if they're considered uncool or
unintellectual.”

Putting pen to paper

Getting started can certainly be tough. Our advice is to write the type of story you'd like to
read. You're likely to give up on a story if it bores you - you won't put your all into it. So write
something you're passionate about!

Top tips:
® Plan - spend time thinking about your characters and your plot.

¢ Don't let a blank white page daunt you! - Just get your ideas down.

* Find a good spot to write — somewhere quiet and comfortable that has everything you need.






Challenges and opportunities

Young writers face some significant challenges in their goal to be published, but it is
important to remember that they also have some advantages. When writing for other young
people, children can be especially intuitive about what their audiences will find interesting,
funny and relevant. Adult readers may also enjoy children's writing because it can help them
to understand more about the ways children see the world and what is important to them.
The writing of young authors is one of the ways that the minds and the worlds of young
people can be truly understood.

Some opportunities are specifically available to young authors. There are writing competitions
exclusively for young writers, enabling them to gain exposure for their work and sometimes
even offering valuable feedback from editors and publishers. Some magazines and newspapers
encourage and publish the work of children and teenagers.

Young Authors - success stories

Many young people have been inspired to put pen to paper and, through their own skill and
determination, become published authors. Here is a selection of some successful young authors.

Francis Hawkins

An English boy named Francis Hawkins was one of the earliest

child authors. At the age of eight, Francis wrote a book about the
importance of good manners among young people. It was published
in 1641. However, Francis was not the youngest child author on
record. Perhaps the youngest is Dorothy Straight. Her story How the
World Began was published in 1964 when she was only

four years old.

= Two stories from

the Gardep Gan$

~ Penelope
- Strawherry

B ond

Jayne Fisher
In 1979, Jayne Fisher, a nine year old English school girl, had her first book
published, entitled Penelope Strawberry and Roger Radish, to much popular

acclaim. She went on to write an entire series of popular books about the ‘Garden
Gang', featuring a cast of fruits and vegetables. Jayne also illustrated her stories

using felt-tip pens.

Christopher Paolini
Christopher Paolini began writing his first novel when he
was 15 years old - a book called Eragon. It was published
in 2003 and was an instant hit, remaining on the New York Times
best-sellers list for 121 weeks. Its popularity and success led to a film
adaptation and to Christopher writing three more books - all four are
part of the Inheritance cycle.

You should feel inspired by the success of these young authors.
You too could be a published and celebrated author:
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Maths Task.docx
Key Stage 1 and 2 Mathematics Practical Exercise



Comment on the suitability or fitness for purpose of the example items provided below, for either key stage 1 or key stage 2. Identify potential solutions to any issues identified within those example items. Draft  mark schemes for the items outlining potential responses – both correct and incorrect – that could be given by pupils. Provide National Curriculum Test references and cognitive domain references for the questions.

· Demonstrates the ability to review and reference test materials from a curriculum perspective.

· Demonstrates the ability to critically review test materials in order to make the materials more valid.

· Demonstrates outstanding communication skills particularly written skills.

· Demonstrates the ability to offer solutions to identified problems and/or issues.

· Evidences development of clear, concise, stimulating, challenging and accessible materials.

In order to demonstrate the skills above, the potential associates should review the items below alongside the Test Framework (https://www.gov.uk/government/collections/national-curriculum-assessments-test-frameworks).

Bidders should aim to provide up to 1000 words in response to this question.
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° The diagram shows two identical overlapping circles.

Not
actual
| \ size
| |
| |
| |
| |
| |
| |
| |
- -
! 50cm !
| |
| |
Calculate the radius of one of the circles.
—
Show
your
method
cm

KS2 item template version 2

.

2 marks
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° Here are two clocks. Only the hour hand is shown on each clock.

2 marks
M007082

( 9 minutes past 12 ) ( 17 minutes to 7 )

Draw the minute hand on each clock to show the time below
the clock.

Use a ruler.

KS2 item template version 2.2 (2017)
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° The table shows the times that

buses arrive.

There is the same amount of time between each bus.

Bus Time
A 11:25
B 11:35
C 11: 7
D 11:55

What time does bus € arrive?

2M4b 2N1

Complete the time in the box. 1 1 ° Di

1 mark
B\

KS1 item template version 2 NFER Item Development — CONFIDENTIAL
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a The three beads in this diagram show the number 210

hundreds tens ones

Draw three beads to show the smallest even number that you
can make.

hundreds tens ones T mark

Now draw three beads to show the largest odd number that you
can make.

hundreds tens ones 1 mark

KS2 item template version 1.1




nconey


Cross-Out
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° Eight kings of England have been called Henry.

Write the correct Roman numerals to complete the timeline.

KS2 item template version 2

Year

1100

1200

1300

1400

1500

L))

Henry |

Henry Il

Henry

Henry

Henry

Henry

Henry

Henry VIl

1 mark









image6.emf



MO005793 - 12 April 2016 8:21 AM — Version 2

° Tick the answer that describes how the arrow has

moved from position A to B.

Position A Position B

Tick one.

quarter turn anti-clockwise

quarter turn clockwise

half turn anti-clockwise

full turn clockwise O

MO005793

KS1 item template version 2
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Science Task.docx
Key Stage 2 Science Practical Exercise



[bookmark: _GoBack]Refer to the following example question for your response to Question 4 within the ITT document.





(a) 	The Antarctic is the land that surrounds the South Pole.





[image: ]



	It is very cold in the Antarctic, around -50°C.



What variable is measured in °C to find out how hot or cold something is?



____________________________________________

(1 mark)



(b)	The Antarctic is covered in snow.



	Complete the table below to show the names of the scientific processes that cause snow to form.



		What happens

		Name of scientific process



		0. Water in the sea changes to water vapour in the air.

		



		0. The water vapour changes to water droplets in the air

		



		3. The water droplets change to ice crystals in the air.

		





(2 marks)



(c)	What force causes the ice crystals to fall to the ground as snow



____________________________________________

(1 mark)





(d)	In 1912 Robert Scott tried to be the first man to get to the South Pole. He pulled a sledge with all his food and equipment.



The list shows the food Scott took on his expedition. He did not have a balanced diet.



		Scott’s Food



biscuits

meat

butter

cheese

sugar

chocolate powder







Explain why Scott’s diet was not balanced. Use the list of food to help you.



____________________________________________



____________________________________________

(1 mark)





(e)	Scott needed to wear clothes that would keep him warm.



Tick ONE box to show the name given to a material that stops heat passing through.



		

conductor



		

		

permeable

		



		

		

		

		



		

insulator



		

		

impermeable

		





(1 mark)





(f)	Draw TWO lines to match each activity to the correct life process below.



		

Activity



		

pulling a sledge

		

eating food



		

		

		

		

		



		

Life process



		

reproduction

		

growth

		

movement

		

nutrition







(1 mark)



		Mark scheme: Antarctic                



		

		Mark

		Requirements

		Allowable Answers

		Additional Guidance



		 

		1

		Award ONE mark for correctly identifying:



· temperature

		heat

		· 



		b

		2

		Award TWO marks for all three terms correctly given:

· Evaporation

· Condensation

· Freezing



Award ONE mark for only two terms correctly given

		

		· 



		c

		1

		Award ONE mark for correctly identifying:



· Gravitational attraction

		

		· 



		d

		1

		Award ONE mark for correctly identifying that the diet was not balanced because it did not include examples from all main food groups

		

		· 



		e

		1

		Award ONE mark for correctly 

Ticking:

· insulator

		

		· 



		f

		1

		Award ONE mark for correctly matching each activity to its life cycle:



· Pulling a sledge and movement



AND



· Eating food and nutrition

		

		· 



		Total

		7

		

		

		· 
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Literacy Task.docx
Skills Tests Literacy Practical Exercise



Comment on the suitability or fitness for purpose of the example items provided in Appendix 1. Identify potential solutions to any issues identified within those example items. Provide details of likely misconceptions / incorrect answers to be given by candidates for each question and provide a rationale for the answers that you give.



· Demonstrates the ability to review and reference test materials from a curriculum perspective.

· [bookmark: _GoBack]Demonstrates the ability to critically review test materials in order to make the materials more valid.

· Demonstrates outstanding communication skills particularly written skills.

· Demonstrates the ability to offer solutions to identified problems and/or issues.

· Evidences clear, concise, stimulating, challenging and accessible materials.

In order to demonstrate the skills above, the potential associates should review the items in Appendix 1 below, alongside the Skills Tests Test Framework 

Bidders should aim to provide up to 600 words in response to this question.



Appendix 1: Example Materials



Skills Test Item Writing Template – 
multiple answer Drag and Drop

		Subject

		IWA ID

		Test Section

		Syllabus ref(s)

		Mark(s)

		Item Type
please delete 
as applicable



		Literacy

		CJ02

		Comprehension

		C7 (b)

		4

		D&D







		Question text:
Please insert the question text here. If the question includes a table, diagram, graph or chart please include in the correct location within the question text.



		Read the following extract from GOV.UK:  



'Preventing and tackling bullying'



Under the Children Act 1989 a bullying incident should be addressed as a child protection concern when there is ‘reasonable cause to suspect that a child is suffering, or is likely to suffer, significant harm’. Where this is the case, the school staff should report their concerns to their local authority childrens social care. Even where safeguarding is not considered to be an issue, schools need to draw on a range of external services to support the pupil who is experiencing bullying, or to tackle any underlying issue which has contributed to a child engaging in bullying. 



Criminal law 



Although bullying in itself is not a specific criminal offence in the UK, it is important to bear in mind that some types of harassing or threatening behaviour – or communications – could be a criminal offence, for example under the Protection from Harassment Act 1997, the Malicious Communications Act 1988, the Communications Act 2003, and the Public Order Act 1986. 



If school staff feel that an offence may have been committed, they should seek assistance from the police. For example, under the Malicious Communications Act 1988, it is an offence for a person to send an electronic communication to another person with the intent to cause distress or anxiety or to send an electronic communication which conveys a message which is indecent or grossly offensive, a threat, or information which is false and known or believed to be false by the sender.



What is bullying? 



Bullying is behaviour by an individual or group, repeated over time, that intentionally hurts another individual or group either physically or emotionally. Bullying can take many forms (for instance, cyber-bullying via text messages or the internet), and is often motivated by prejudice against particular groups, for example on grounds of race, religion, gender, sexual orientation, or because a child is adopted or has caring responsibilities. 



It might be motivated by actual differences between children, or perceived differences. Stopping violence and ensuring immediate physical safety is obviously a school’s first priority but emotional bullying can be more damaging than physical; teachers and schools have to make their own judgements about each specific case.  



Many experts say that bullying involves an imbalance of power between the perpetrator and the victim. This could involve perpetrators of bullying having control over the relationship which makes it difficult for those they bully to defend themselves. The imbalance of power can manifest itself in several ways. It may be physical, psychological (knowing what upsets someone), derive from an intellectual imbalance, or by having access to the support of a group, or the capacity to socially isolate. It can result in the intimidation of a person or persons through the threat of violence or by isolating them either physically or online.







Teachers have the power to discipline pupils for misbehaving outside the school premises “to such an extent as is reasonable”. This can relate to any bullying incidents occurring anywhere off the school premises, such as on school or public transport, outside the local shops, or in a town or village centre. 



Where bullying outside school is reported to school staff, it should be investigated and acted on. The headteacher should also consider whether it is appropriate to notify the police or anti-social behaviour coordinator in their local authority of the action taken against a pupil. If the misbehaviour could be criminal or poses a serious threat to a member of the public, the police should always be informed. In all cases of misbehaviour or bullying the teacher can only discipline the pupil on school premises or elsewhere when the pupil is under the lawful control of the staff member. 



More detailed advice on teachers’ powers to discipline, including their power to punish pupils for misbehaviour that occurs outside school, is included in ‘Behaviour and discipline in schools – advice for headteachers and school staff’.





According to the text, for each of the following decide whether each of the following statements describes bullying (B), behaviour which might be bullying (M) or behaviour that is definitely not bullying (N).



		Alternatives:
Please list/describe each fixed location answer option.



		A1) it is hurtful behaviour by an individual or group

A2) it occurs only once 

A3) posting messages online 

A4) it is deliberate



		Options:
Please list/describe each drag and drop object. Indicate how many of each option should be included.



		Three of each object required

a) B

b) N

c) M





		Correct answer:
Please show which alternative links to each option, eg: A1 = c



		A1 = a

A2 = b

A3 = c

A4 = b










Skills Test Item Writing Template – 
multiple answer Drag and Drop

		Subject

		IWA ID

		Test Section

		Syllabus ref(s)

		Mark(s)

		Item Type
please delete 
as applicable



		Literacy

		CJ03

		Comprehension

		 C7 (d)

		3

		D&D







		Question text:
Please insert the question text here. If the question includes a table, diagram, graph or chart please include in the correct location within the question text.



		Read the following extract from GOV.UK:  



'Preventing and tackling bullying'



Under the Children Act 1989 a bullying incident should be addressed as a child protection concern when there is ‘reasonable cause to suspect that a child is suffering, or is likely to suffer, significant harm’. Where this is the case, the school staff should report their concerns to their local authority childrens social care. Even where safeguarding is not considered to be an issue, schools need to draw on a range of external services to support the pupil who is experiencing bullying, or to tackle any underlying issue which has contributed to a child engaging in bullying. 



Criminal law 



Although bullying in itself is not a specific criminal offence in the UK, it is important to bear in mind that some types of harassing or threatening behaviour – or communications – could be a criminal offence, for example under the Protection from Harassment Act 1997, the Malicious Communications Act 1988, the Communications Act 2003, and the Public Order Act 1986. 



If school staff feel that an offence may have been committed, they should seek assistance from the police. For example, under the Malicious Communications Act 1988, it is an offence for a person to send an electronic communication to another person with the intent to cause distress or anxiety or to send an electronic communication which conveys a message which is indecent or grossly offensive, a threat, or information which is false and known or believed to be false by the sender.



What is bullying? 



Bullying is behaviour by an individual or group, repeated over time, that intentionally hurts another individual or group either physically or emotionally. Bullying can take many forms (for instance, cyber-bullying via text messages or the internet), and is often motivated by prejudice against particular groups, for example on grounds of race, religion, gender, sexual orientation, or because a child is adopted or has caring responsibilities. 



It might be motivated by actual differences between children, or perceived differences. Stopping violence and ensuring immediate physical safety is obviously a school’s first priority but emotional bullying can be more damaging than physical; teachers and schools have to make their own judgements about each specific case.  



Many experts say that bullying involves an imbalance of power between the perpetrator and the victim. This could involve perpetrators of bullying having control over the relationship which makes it difficult for those they bully to defend themselves. The imbalance of power can manifest itself in several ways. It may be physical, psychological (knowing what upsets someone), derive from an intellectual imbalance, or by having access to the support of a group, or the capacity to socially isolate. It can result in the intimidation of a person or persons through the threat of violence or by isolating them either physically or online.







Teachers have the power to discipline pupils for misbehaving outside the school premises “to such an extent as is reasonable”. This can relate to any bullying incidents occurring anywhere off the school premises, such as on school or public transport, outside the local shops, or in a town or village centre. 



Where bullying outside school is reported to school staff, it should be investigated and acted on. The headteacher should also consider whether it is appropriate to notify the police or anti-social behaviour coordinator in their local authority of the action taken against a pupil. If the misbehaviour could be criminal or poses a serious threat to a member of the public, the police should always be informed. In all cases of misbehaviour or bullying the teacher can only discipline the pupil on school premises or elsewhere when the pupil is under the lawful control of the staff member. 



More detailed advice on teachers’ powers to discipline, including their power to punish pupils for misbehaviour that occurs outside school, is included in ‘Behaviour and discipline in schools – advice for headteachers and school staff’.





Read the statements below and decide whether each is supported by the text (S), implied to be the case (I) or the text provides no evidence or information concerning the statement (NE).  Drag the appropriate label to each sentence.





		Alternatives:
Please list/describe each fixed location answer option.



		A1) Emotional bullying may be  worse than physical bullying. 

A2) Bullying can involve an imbalance of power. 

A3) Bullying can happen between friends. 





		Options:
Please list/describe each drag and drop object. Indicate how many of each option should be included.



		There should be 3 of each object

a) I

b) S

c) NE



		Correct answer:
Please show which alternative links to each option, eg: A1 = c



		A1 = a

A2 = b

A3 = c









Skills Test Item Writing Template – 
Multiple Choice / single answer Drag and Drop

		Subject

		IWA ID

		Test Section

		Syllabus ref(s)

		Mark(s)

		Item Type
please delete 
as applicable



		Literacy

		CJ06

		Comprehension

		C8 (e)

		1

		MC 







		Question text:
Please insert the question text here. If the question includes a table, diagram, graph or chart please include in the correct location within the question text.



		

Read the following extract from GOV.UK:  



'Preventing and tackling bullying'



Under the Children Act 1989 a bullying incident should be addressed as a child protection concern when there is ‘reasonable cause to suspect that a child is suffering, or is likely to suffer, significant harm’. Where this is the case, the school staff should report their concerns to their local authority childrens social care. Even where safeguarding is not considered to be an issue, schools need to draw on a range of external services to support the pupil who is experiencing bullying, or to tackle any underlying issue which has contributed to a child engaging in bullying. 



Criminal law 



Although bullying in itself is not a specific criminal offence in the UK, it is important to bear in mind that some types of harassing or threatening behaviour – or communications – could be a criminal offence, for example under the Protection from Harassment Act 1997, the Malicious Communications Act 1988, the Communications Act 2003, and the Public Order Act 1986. 



If school staff feel that an offence may have been committed, they should seek assistance from the police. For example, under the Malicious Communications Act 1988, it is an offence for a person to send an electronic communication to another person with the intent to cause distress or anxiety or to send an electronic communication which conveys a message which is indecent or grossly offensive, a threat, or information which is false and known or believed to be false by the sender.



What is bullying? 



Bullying is behaviour by an individual or group, repeated over time, that intentionally hurts another individual or group either physically or emotionally. Bullying can take many forms (for instance, cyber-bullying via text messages or the internet), and is often motivated by prejudice against particular groups, for example on grounds of race, religion, gender, sexual orientation, or because a child is adopted or has caring responsibilities. 



It might be motivated by actual differences between children, or perceived differences. Stopping violence and ensuring immediate physical safety is obviously a school’s first priority but emotional bullying can be more damaging than physical; teachers and schools have to make their own judgements about each specific case.  



Many experts say that bullying involves an imbalance of power between the perpetrator and the victim. This could involve perpetrators of bullying having control over the relationship which makes it difficult for those they bully to defend themselves. The imbalance of power can manifest itself in several ways. It may be physical, psychological (knowing what upsets someone), derive from an intellectual imbalance, or by having access to the support of a group, or the capacity to socially isolate. It can result in the intimidation of a person or persons through the threat of violence or by isolating them either physically or online.







Teachers have the power to discipline pupils for misbehaving outside the school premises “to such an extent as is reasonable”. This can relate to any bullying incidents occurring anywhere off the school premises, such as on school or public transport, outside the local shops, or in a town or village centre. 



Where bullying outside school is reported to school staff, it should be investigated and acted on. The headteacher should also consider whether it is appropriate to notify the police or anti-social behaviour coordinator in their local authority of the action taken against a pupil. If the misbehaviour could be criminal or poses a serious threat to a member of the public, the police should always be informed. In all cases of misbehaviour or bullying the teacher can only discipline the pupil on school premises or elsewhere when the pupil is under the lawful control of the staff member. 



More detailed advice on teachers’ powers to discipline, including their power to punish pupils for misbehaviour that occurs outside school, is included in ‘Behaviour and discipline in schools – advice for headteachers and school staff’.





Select the best alternative sub-heading for the final 3 paragraphs.





		Alternatives:
Please list each answer option as a separate bullet point.
Add ‘(KEY)’ next to each correct answer option



		· What to do next (KEY)

· Responding to bullying outside school 

· Responding to bullying in school

· Who to contact












Skills Test Item Writing Template – 
Multiple Choice / single answer Drag and Drop

		Subject

		IWA ID

		Test Section

		Syllabus ref(s)

		Mark(s)

		Item Type
please delete 
as applicable



		Literacy

		CJ07

		Comprehension

		C2 (f)

		2

		MC 







		Question text:
Please insert the question text here. If the question includes a table, diagram, graph or chart please include in the correct location within the question text.



		Read the following extract from GOV.UK:  



'Preventing and tackling bullying'



Under the Children Act 1989 a bullying incident should be addressed as a child protection concern when there is ‘reasonable cause to suspect that a child is suffering, or is likely to suffer, significant harm’. Where this is the case, the school staff should report their concerns to their local authority childrens social care. Even where safeguarding is not considered to be an issue, schools need to draw on a range of external services to support the pupil who is experiencing bullying, or to tackle any underlying issue which has contributed to a child engaging in bullying. 



Criminal law 



Although bullying in itself is not a specific criminal offence in the UK, it is important to bear in mind that some types of harassing or threatening behaviour – or communications – could be a criminal offence, for example under the Protection from Harassment Act 1997, the Malicious Communications Act 1988, the Communications Act 2003, and the Public Order Act 1986. 



If school staff feel that an offence may have been committed, they should seek assistance from the police. For example, under the Malicious Communications Act 1988, it is an offence for a person to send an electronic communication to another person with the intent to cause distress or anxiety or to send an electronic communication which conveys a message which is indecent or grossly offensive, a threat, or information which is false and known or believed to be false by the sender.



What is bullying? 



Bullying is behaviour by an individual or group, repeated over time, that intentionally hurts another individual or group either physically or emotionally. Bullying can take many forms (for instance, cyber-bullying via text messages or the internet), and is often motivated by prejudice against particular groups, for example on grounds of race, religion, gender, sexual orientation, or because a child is adopted or has caring responsibilities. 



It might be motivated by actual differences between children, or perceived differences. Stopping violence and ensuring immediate physical safety is obviously a school’s first priority but emotional bullying can be more damaging than physical; teachers and schools have to make their own judgements about each specific case.  



Many experts say that bullying involves an imbalance of power between the perpetrator and the victim. This could involve perpetrators of bullying having control over the relationship which makes it difficult for those they bully to defend themselves. The imbalance of power can manifest itself in several ways. It may be physical, psychological (knowing what upsets someone), derive from an intellectual imbalance, or by having access to the support of a group, or the capacity to socially isolate. It can result in the intimidation of a person or persons through the threat of violence or by isolating them either physically or online.







Teachers have the power to discipline pupils for misbehaving outside the school premises “to such an extent as is reasonable”. This can relate to any bullying incidents occurring anywhere off the school premises, such as on school or public transport, outside the local shops, or in a town or village centre. 



Where bullying outside school is reported to school staff, it should be investigated and acted on. The headteacher should also consider whether it is appropriate to notify the police or anti-social behaviour coordinator in their local authority of the action taken against a pupil. If the misbehaviour could be criminal or poses a serious threat to a member of the public, the police should always be informed. In all cases of misbehaviour or bullying the teacher can only discipline the pupil on school premises or elsewhere when the pupil is under the lawful control of the staff member. 



More detailed advice on teachers’ powers to discipline, including their power to punish pupils for misbehaviour that occurs outside school, is included in ‘Behaviour and discipline in schools – advice for headteachers and school staff’.





Select two phrases from the list below to complete the bulleted list. Click on your choices one at a time and drag them to the bullet points. The last bullet point has been completed for you.



According to the text complete this list of things the school should do if they see bullying outside the school premises.       

       

· 

· 

· intervene as appropriate and reasonable.



		Alternatives:
Please list each answer option as a separate bullet point.
Add ‘(KEY)’ next to each correct answer option



		A1) investigate the incident (KEY)

A2) contact the bullies

A3) decide if it is appropriate to contact the police 

A4) discipline the pupil under all circumstances

A5) contact the parents (KEY)

A6) detain the pupil







Spelling



Please circle or underline the correct answer.



The schools menu always includes a                                  option.
vegitarian      vegetarian      vegaterian      vegeterian


Grammar - Task A



Complete the following passage. Select the best of the given alternatives at the points at which there are blank lines.



Tick the most appropriate choice to complete the passage. If you wish to change your answer, cross out your original tick, and tick your new choice. You will need to check that you have made the best overall set of choices for completing the passage.



This is an adaptation of a guidance document on shared writing, 
a useful technique in the teaching of literacy.



Shared Writing 

For most children, learning to write is harder than learning to read. _________________________________________________________
__________________



Writers have to think of many things and has to co-ordinate them all simultaneously.



Writers have to think of many things and have to co-ordinate it all simultaneously.



Writers has to think of many things and have to co-ordinate them all simultaneously.



Writers have to think of many things and have to co-ordinate them all simultaneously.




The successful teacher needs to understand each pupil's writing process ________________________________________________________



because each of their pupils is writing at his or her own level.



because every one of their pupils are writing at their own level.



because all of their pupils is writing at their own levels.



because some of their pupils is writing at their own level.




A strategy such as shared writing can provide these insights and be used to teach children ________________________________ into effective text. 



how to translate his writing plans



how to translate her writing plans



how to translate their writing plans



how to translate this writing plan




The teacher and pupils compose text together, sharing their thoughts and ideas during the process of writing.
___________________________________________________________________________________________________



The teacher then edits the suggestions, focused on the objectives and even challenged children's contributions.



The teacher then edited the suggestions, focuses on the objectives and even challenges children's contributions.



The teacher then edits the suggestions, focuses on the objectives and even challenges children's contributions.



The teacher then edits the suggestions, focuses on the objectives and even challenged children's contributions.
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Skills Tests Numeracy Practical Exercise



Comment on the suitability or fitness for purpose of the example items provided in Appendix 1. Identify potential solutions to any issues identified within those example items. Provide details of likely misconceptions / incorrect answers to be given by candidates for each question and provide a rationale for the answers that you give.



· Demonstrates the ability to review and reference test materials from a curriculum perspective.

· Demonstrates the ability to critically review test materials in order to make the materials more valid.

· Demonstrates outstanding communication skills particularly written skills.

· Demonstrates the ability to offer solutions to identified problems and/or issues.

· Evidences clear, concise, stimulating, challenging and accessible materials.

In order to demonstrate the skills above, the potential associates should review the items in Appendix 1 below, alongside the Skills Tests Test Framework. 

Bidders should aim to provide up to 600 words in response to this question.





Appendix 1 – Example Materials



[bookmark: _GoBack]Refer to the following example questions for your response to Question 4 in the ITT document



Skills Test Item Writing Template – 
Fill in the Blank (audio)

		Subject

		IWA ID

		Test Section

		Syllabus ref(s)

		Mark(s)

		Item Type
please delete 
as applicable



		Numeracy

		Q1

		Mental arithmetic

		3a

		1

		FB







		

		 Audio text: 

Please insert the text that will be read out here. 









		

		 The school library is open for five hours twenty minutes per day on Monday and Wednesday, and for six hours thirty minutes per day on Tuesday and Thursday. 

What is the total time the library is open each week? 



		



		









		Onscreen text (Standard version): Please insert any numbers or text that will be displayed onscreen here. 



		6 hours 30 minutes



		

		 Onscreen text (HI version): 

If the content of the onscreen display will be different for the hearing impaired version, please include the alternative text here. 









		The school library is open for 5 hours 20 minutes per day on Monday and Wednesday, and for 6 hours 20 minutes per day on Tuesday and Thursday. 

What is the total time the library is open each week? 



		Answer space: 

Please list any text that should be included before and/or after the answer box(es) 





		_________ hours 





		Answer box 1: correct answer(s): 

Please list all acceptable variations of the correct answer 





		

· 24 hours 





		Answer box 2: correct answer(s): 

Please list all acceptable variations of the correct answer. Only use this space if the question has more than one answer box. 





		· 



		Alternatives (HI spelling only): 

Please list each answer option as a separate bullet point. Add ‘(KEY)’ next to the correct answer option 





		1)










Skills Test Item Writing Template – 
Hot Spot

		Subject

		IWA ID

		Test Section

		Syllabus ref(s)

		Mark(s)

		Item Type
please delete 
as applicable



		Numeracy

		Q2

		Written data

		 2b. 2c

		1

		HS







		Question text:
Please insert the question text here. If the question includes a table, diagram, graph or chart please include in the correct location within the question text.



		In preparation for literacy teaching a newly appointed Year 2 teacher looked at the number of languages spoken by pupils in three classes of the year group in the school. 

Click on the class which has half of all of the pupils in the year group who speak exactly two languages. 







		Hot spot areas: 

Please include a copy of the table/diagram/chart/graph clearly indicating the borders for each hot spot area. If each hot spot each cannot be easily described, please include a unique number for each hot spot area. 





		





		Correct answer(s): 

Please provide details of the correct hot spot area(s). 





		· Class W







Skills Test Item Writing Template – 
Multiple Choice / single answer Drag and Drop

		Subject

		IWA ID

		Test Section

		Syllabus ref(s)

		Mark(s)

		Item Type
please delete 
as applicable



		Numeracy

		Q3

		Written data

		 2a

		2

		MC







		Question text:
Please insert the question text here. If the question includes a table, diagram, graph or chart please include in the correct location within the question text.



		To inform a discussion on Key Stage 2 mathematics test results, the subject leader presented the following graph showing the percentage of pupils achieving level 4 and above. 





Indicate all the true statements:



		Alternatives: 

Please list each answer option as a separate bullet point. Add ‘(KEY)’ next to each correct answer option 





		1) The school’s results were better than the national results in two of the five years (KEY) 

2) The school’s results were within 2% of the national results in each year 

3) The improvement for the school from year 2 to year 6 was 3 percentage points better than the national improvement from year 2 to year 6 (KEY) 
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